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Pupil premium strategy statement 

This statement details our school’s use of pupil premium (and recovery premium for the 
2021 to 2022 academic year) funding to help improve the attainment of our 
disadvantaged pupils.  

It outlines our pupil premium strategy, how we intend to spend the funding in this 
academic year and the effect that last year’s spending of pupil premium had within our 
school.  

School overview 

Detail Data 

School name Fringford C of E Primary 
School  

Number of pupils in school  101 

Proportion (%) of pupil premium eligible pupils 8.9% 

Academic year/years that our current pupil premium 
strategy plan covers (3 year plans are recommended) 

2021-24 

Date this statement was published December 2021 

Date on which it will be reviewed July 2022 

Statement authorised by Franco Pastore 

Pupil premium lead Vanessa Benjamin-
Smith 

Governor / Trustee lead Meryl Daniell 

Funding overview 

Detail Amount 

Pupil premium funding allocation this academic year £10,000.00 

Recovery premium funding allocation this academic year £1,015.00 

Pupil premium funding carried forward from previous 
years (enter £0 if not applicable) 

£0 

Total budget for this academic year 

If your school is an academy in a trust that pools this 
funding, state the amount available to your school this 
academic year 

£11,015.00 
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Part A: Pupil premium strategy plan 

Statement of intent 

At Fringford School, we intend that all pupils, whatever their starting points or the 

challenges they face, make optimum progress and achieve high attainment across the 

whole curriculum. The focus of our pupil premium strategy is to support all 

disadvantaged pupils to achieve that goal, alongside their peers. 

We will consider the challenges faced by all vulnerable pupils, including those who 

have a social worker. The activity we have outlined in this statement is intended to 

support a range of needs, regardless of whether the pupils are disadvantaged or not. 

Quality first teaching is at the heart of our approach, with a focus on areas in which 

disadvantaged pupils require the most support. This is proven to have the greatest 

impact on closing the attainment gap and at the same time will benefit all pupils in our 

school. Our strategy is integral to wider school plans for education recovery, combined 

with use of the National Tutoring Programme for pupils whose education has been 

worst affected, including non-disadvantaged pupils.     

Rigorous ongoing assessment will be used to inform our approach, which will be highly 

responsive to individual needs and challenges. We will ensure that pupils are set 

stimulating and challenging work that is scaffolded according to need, that we respond 

as soon as possible when we observe difficulties or misconceptions and that we use a 

range of strategies to reduce barriers to learning. All staff are expected to take 

responsibility for raising expectations and achieving outcomes for our disadvantaged 

pupils and we will ensure that appropriate training is made available in pursuit of this. 

We recognise that education has multiple components. Success can be seen in 

different ways and we take pride in recognising the diverse achievements and talents 

of our pupils. We aim to provide opportunities for pupils to broaden their experience 

and engage with a rich offering of extra-curricular activities. We also recognise the fact 

that well-being and confidence play a large part in securing optimum achievement so 

we will also offer access to programmes that develop emotional literacy and high self- 

esteem.  

We recognise that parents have a huge influence upon aspiration and achievement so 

we aim to work closely with all parents and carers to build trusting relationships and 

positive dialogue, so that parents can be fully involved in the education of their 

children. 
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Challenges 

This details the key challenges to achievement that we have identified among our 
disadvantaged pupils. 

Challenge 
number 

Detail of challenge  

1 Assessments, observations, and discussions with pupils indicate 
underdeveloped oral language skills and vocabulary gaps among 
many disadvantaged pupils. These are evident from Reception 
through to KS2 and have a negative impact upon their 
development as readers and writers. 

2 

• This refers to 
the knowledge 
and skills that 
provide the 
right 
foundation for 
good progress 
throughout 
life. 

Assessments, observations and discussions with pupils indicate a 
lower level of school readiness* among disadvantaged pupils. This 
is evident in the prime areas of learning where children can be 
seen to have speech and language difficulties, underdeveloped 
physical skills, including toilet-training and other self-care skills 
such as feeding or dressing themselves, underdeveloped social 
skills and limited attention. This has a negative impact upon 
behaviour and learning across the Foundation Stage Curriculum 
and this in turn has a negative impact upon transition to KS1. 

3 Our observations and monitoring indicates that some parents of 
disadvantaged pupils show lower levels of engagement with 
school. These parents are less informed about how to support 
learning at home, they have lower aspirations for their children 
and their expectations regarding behaviour do not always 
complement the expectations of school. This has a significant 
impact upon children’s engagement with school and is a barrier to 
maximising achievement across the curriculum. 

4 Our assessments and observations with pupils and families indi-
cate that the education and wellbeing of many of our disadvan-
taged pupils have been impacted by partial school closures to a 
greater extent than for other pupils. These findings are supported 
by national studies. Closure of many facilities and requirements 
for social distancing as a result of Covid measures have resulted 
in a reduction of enrichment opportunities such as breakfast and 
extra-curricular clubs, wider community facilities and support.  

This has resulted in: 

1. Significant knowledge gaps amongst some disadvantaged 
pupils leading to them falling further behind age-related 
expectations, especially in English and Maths. 

2. A marked increase in teacher referrals overall for SEND 
support. We have a large number of pupils requiring additional 
support within class due to them demonstrating barriers to 
learning as a result of social anxiety and emotional 
dysregulation. All of these children require small group 
interventions and/or 1-1 support. The amount of support 
required by these pupils impacts upon the whole school as we 
only have a limited number of staff available to provide this 
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support. When our capacity to provide effective support is 
reduced, this further impacts upon educational achievement. 

Intended outcomes  

This explains the outcomes we are aiming for by the end of our current strategy plan, 

and how we will measure whether they have been achieved. 

Intended outcome Success criteria 

1a. Improved oral language skills and 
vocabulary among disadvantaged pupils.  

 

1b. Improved reading and writing 
attainment among disadvantaged pupils 
at the end of KS2. 

1a. Observations and standardised 
assessments indicate significantly 
improved oral language among 
disadvantaged pupils. Other sources of 
evidence, such as learning walks 
focussed upon pupil engagement, book 
scrutinies and ongoing formative 
assessment confirm improvement. 

1b. KS2 reading/writing outcomes in 
2024 show that the majority of 
disadvantaged pupils meet the expected 
standard. 

2. Reception pupils are school ready and 
make a positive transition to KS1 

Baseline assessment identifies 
difficulties on entry to school and early 
intervention closes gaps quickly. 
Majority achieve GLD in 2024. 

3. Parents of disadvantaged pupils are 
fully engaged with school life and can 
support children’s learning across the 
curriculum, maximising achievement 
for disadvantaged pupils. 

 

 

 

Parent voice surveys indicate that they 
feel included and informed about chil-
dren’s progress.  

Attendance at curriculum information 
and parent teacher consultations is high 

A significant increase in participation in 
enrichment activities, particularly among 
disadvantaged pupils     

Sustained high levels of wellbeing are 
demonstrated by: 

• qualitative data from student 
voice, student and parent surveys and 
teacher observations 
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4. Full attendance is maintained at 
school so that all children can make at 
least expected progress. 
Disadvantaged children make 
accelerated progress in areas of need 
so that achievement gaps are closed. 

Attendance data shows that 
disadvantaged pupil’s attendance is 
maximised 

Summative assessment shows that 
majority disadvantaged pupils achieve in 
line with expected outcomes. 

Observations/learning walks and book 
scrutinies show that children with SEMH 
needs are settled and engaged, 
promoting a positive learning 
environment for all and enabling staff to 
focus greater support upon reducing 
cognitive barriers to learning. 

Staff workload surveys show that stress 
in the workplace is being managed and 
that staff well-being and morale is 
sufficiently high to sustain optimum high 
quality teaching and to carry out 
effective early intervention effectively. 
Learning walks and intervention 
monitoring will confirm this picture. 
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Activity in this academic year 

This details how we intend to spend our pupil premium (and recovery premium funding) 

this academic year to address the challenges listed above. 

Teaching (for example, CPD, recruitment and retention) 

Budgeted cost: £3863 

Activity Evidence that 
supports this 
approach 

Challenge 
number(s) 
addressed 

Embedding oral language interventions across 
the school curriculum as part of quality first 
teaching 

Guided reading: encouraging pupils to read 
aloud and then have conversations about book 
content with teachers and peers modelling in-
ference through the use of structured question-
ing group or paired work that allow pupils to 
share thought processes 

We will purchase resources and fund ongoing 
teacher training and release time.  

There is a strong evi-
dence base that sug-
gests oral language in-
terventions are inexpen-
sive to implement but 
have significantly high 
impacts on reading, es-
pecially in early years 
and KS1/2. 

  

1 

2 

4 

Outreach visits to pre-school to establish indi-
vidual needs prior to starting school. 

Baseline measures to be used to identify gaps 
in learning on school entry 

Prime areas of learning to be focused upon to 
secure firm foundations. NELI to be used for 
children showing lower language skills. Little 
Feet programme to be used for developing high 
quality physical skills. Phonics programme to 
be started in term 1 and Phonological Aware-
ness Training to be implemented as required. 
SCARF to be used to develop social and emo-
tional literacy. 

There is strong evidence 
that early intervention is 
crucial to minimising 
gaps and improving life 
chances 

 

1 

2 

Purchase of a DfE validated Systematic Syn-
thetic Phonics programme to secure consistent 
phonics teaching for all pupils. 

We will fund training for all staff via Reading 
Hub. 

Phonics approaches 

have a strong evidence 

base that indicates a pos-

itive impact on the  

1  

2 

4 

https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
https://www.gov.uk/government/publications/choosing-a-phonics-teaching-programme
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Use of Phonological Awareness Training inter-
vention to enhance engagement with phonics 
instruction 

accuracy of word reading 

particularly for disadvan-

taged pupils.  

Improve the quality of social and emotional 
(SEL) learning. 

 

SEL approaches will be embedded into routine 
educational practices and supported by 
professional development and training for staff. 

There is extensive 
evidence associating 
childhood social and 
emotional skills with 
improved outcomes at 
school and in later life 
(e.g., improved 
academic performance, 
attitudes, behaviour and 
relationships with peers) 

4 

 

Targeted academic support (for example, tutoring, one-to-one support 

structured interventions)  

Budgeted cost: £ 2235 

Activity Evidence that supports 
this approach 

Challenge 
number(s) 
addressed 

Use of NELI programme to improve listening, 
narrative and vocabulary skills for 
disadvantaged pupils who have relatively low 
spoken language skills. 

Use of WellComm speech and language toolkit 
to improve language skills for disadvantaged 
pupils with relatively low language skills 

Use of word aware vocabulary development 
programme to improve vocabulary in early 
years and KS1 for disadvantaged pupils 

Oral language 
interventions can have a 
positive impact on 
pupils’ language skills. 
Approaches that focus 
on speaking, listening 
and a combination of the 
two show positive 
impacts on attainment: 

 

1 

2 

4 

Additional phonics sessions targeted at 
disadvantaged pupils who require further 
phonics support. This will be delivered in 
collaboration with English hub.   

Phonics approaches 
have a strong evidence 
base indicating a 
positive impact on 
pupils, particularly from 
disadvantaged 
backgrounds. Targeted 
phonics interventions 
have been shown to be 
more effective when 
delivered as regular 
sessions over a period 
up to 12 weeks: 

 

2 
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Engaging with the National Tutoring Pro-
gramme to provide a blend of tuition, mentoring 
and school-led tutoring for pupils whose 
education has been most impacted by the 
pandemic. A significant proportion of the pupils 
who receive tutoring will be disadvantaged, 
including those who are high attainers. 

Tuition targeted at 
specific needs and 
knowledge gaps can be 
an effective method to 
support low attaining 
pupils or those falling 
behind, both one-to-one: 

 

4 

 

Wider strategies (for example, related to attendance, behaviour, 

wellbeing) 

Budgeted cost: £ 4917 

Activity Evidence that supports this 
approach 

Challenge 
number(s) 
addressed 

Training in the use of structured 
conversations during parent-
teacher consultations to improve 
the engagement of parents with 
schools, to facilitate better 
relationships and to help parents 
have greater confidence in the 
education system. 

The development of structured 
conversations is one initiative that 
has been established to drive up 
pupil progress and achievement. 
OXSIT to support staff in this 
initiative. 

 

3 

 

Total budgeted cost: £11,015 
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Part B: Review of outcomes in the previous academic 
year 

Pupil premium strategy outcomes 

This details the impact that our pupil premium activity had on pupils in the 2020 to 2021 

academic year.  

1a. Improved oral language skills and vocabulary among disadvantaged pupils.  

Some indication through observation, pupil voice and work scrutiny that an increased 
focus on spoken language skills is improving the vocabulary skills of our disadvantaged 
pupils. In the 2022/23 academic year, pupils will benefit from the introduction of the 
Voice21 Oracy Framework Benchmarks and a systematic whole-school vocabulary 
programme. 

 

2. 1b. Improved reading and writing attainment among disadvantaged pupils at the end 
of KS2. Disadvantaged children make accelerated progress in areas of need so that 
achievement gaps are closed. 

Reading – 50% just below – 50% Expected 

Writing – 13% well below – 38% just below – 50% expected 

Maths – 25% well below – 25% just below – 50% expected 

Reading – 88% made at least expected progress  

Writing – 88% made at least expected progress 

Maths – 75% made at least expected progress 

*three pupils SEND (one EHCP) – one pupil = 13% 

 

3. Reception pupils are school ready and make a positive transition to KS1 

A combination of targeted support and expanded transition arrangements at the end of 
the summer term has improved the transition experience for pupils – parent and staff 
feedback. 

 

4. Parents of disadvantaged pupils are fully engaged with school life and can support 
children’s learning across the curriculum, maximising achievement for disadvantaged 
pupils. 

Parent voice indicates families feel supported, almost full attendance recorded for 
parent/ teacher consultations, all disadvantaged pupils participate in whole school 
enrichment activities. 

 

5. Full attendance is maintained at school so that all children can make at least 
expected progress.  

Overall attendance for disadvantaged pupils 95.11% - higher than for school as a whole 
(94.16%).  



 

10 

Externally provided programmes 

Please include the names of any non-DfE programmes that you purchased in the 

previous academic year. This will help the Department for Education identify which ones 

are popular in England 

Programme Provider 

  

  

Service pupil premium funding (optional) 

For schools that receive this funding, you may wish to provide the following information:  

Measure Details  

How did you spend your service pupil 
premium allocation last academic year? 

 

What was the impact of that spending on 
service pupil premium eligible pupils? 

 

 

 
 


