The writing journey at Fringford C of E Primary School
At Fringford C of E primary, enabling children to become purposeful writers is
something we value greatly. By using the Centre of Primary Literacy (CLPE) resources
known as Power of Reading, Cornerstones and Pie Corbett’s grammar progression,
we focus on children being able to use the knowledge they have to produce
purposeful, well-crafted, creative written work.
This document will draw together some of the important concepts behind our
facilitation of developing writers as well as provide some examples of what the
writing process looks like throughout the school.

What is writing?
“Words matter because they create our world and ourselves.
Without words, thought is a meagre crumb.” Pie Corbett
Central to our philosophy is that writing must be for a purpose, linked tightly to our
thematic approach of teaching.
Writing is not only the physical act of making marks on the page or screen, but the
way we can translate thoughts from our mind to
others through the written word. The model we
follow is based on how ‘writers’ write:

Idea

Idea- the idea for the writing is thought about
and discussed. What are we writing? Why are
we writing?
Draft- physically writing and showing the idea
for others to read.
Edit- stop and read the writing. Is it doing the
job we want it to? Is the idea being made
clear for the reader?
Refine- rewrite and improve, use the ideas from
the editing.
Publish- the writing is displayed in a way that
allows the idea to be read by the readers.

Draft
Edit

Refine
Publish

Idea
Getting the idea (or purpose for writing) is the primary stage of the writing process.
At Fringford primary School, children are always exposed to high quality texts so that
they develop their ideas and vocabulary. All writing is linked to Power of Reading
texts or termly themes from
Cornerstones.

e.g. As part of the
Cornerstones Evolution
topic, children read Skellig
by David Almond. Here is
an example of a character
study.

Writing in Foundation Stage
The children are inspired to write using a variety of stimuli in the Foundation stage.
Writing is linked to a theme and the children are provided with opportunities to talk
and discuss ideas, sentences and the construction of these. The children are
provided with objects, pictures or video clips with which they are familiar, to inspire
vocabulary and enable children to write about topics that are recognisable to
them. Writing takes place in a variety of forms, for example; letter formation in
malleable materials; using wax crayons, chalks or pencils; to writing a card to a

friend. The outcome of this is that our children see writing as a fun experience that is
not simply limited to pen and paper, but an opportunity to try a range of forms.
Looking at published literature is another way we ignite ideas. Pupils are exposed to
a range of fiction texts linked to themes. They are also given opportunities to
respond creatively to these using nonfiction text types.

Key to the ideas process, is the importance of the children understanding the
function of different texts:
Why is an instruction text written in the way it is? How does someone persuade us to
do something? To help with this, pupils study real examples to ‘unpick’ the features.
To support teachers with the appropriate conventions (including technical
language), there is clear guidance on how each text type is structured (this
information is on the server). To maximise this learning, we have high expectations of
children in the deciphering the structure of the text they are working with. They are
not given a structure with headings to simply copy.
Our research tells us that children are far more likely to remember the structures and
features if they have been actively involved in investigating it. When this is managed
correctly, pupils are able to master what each text type is for and how to structure it
allowing them to focus on what is written.

Draft
Once the idea has been explored, the children will then start to gather their ideas to
write.
Talk is key! In every class across the school, the start of all writing is in talking.
In Foundation stage; our youngest writers will discuss and share ideas before working
with the teacher who models how to write a sentence (including the specific year

focus on spelling, finger spaces and basic full stops). The same process can be seen
in a Year 6 class, except with a different focus on the mechanics (grammar, spelling
patterns and word choices). It is important to note, that whilst children should be
given opportunities to write extended pieces the children should be given
appropriate levels of support so that all abilities are enabled to succeed.
There are a range of effective methods to help children understand the writing
process. To ensure a consistency of language, some key methods are highlighted
below:
Shared writing:
Shared writing is when a teacher will use ideas from pupils to physically show the
decision making process when composing high quality writing themselves. A child
may have an idea about the content but the teacher models how it becomes a
sentence.
This is beneficial because we learn by being actively involved with something and
the modelling of writing to a class facilitates this. This may be done as a whole class
or in small groups.
Also, this enables the teacher to highlight when other rudiments of writing (such as
spelling and grammar choices) are required.
Paired writing:
In paired writing, children work together to talk through their ideas. They then decide
together what to write and how to write it. By working together, pupils have more
opportunities to refine and extend their own writing. It helps children evaluate the
impact of their writing too. Moreover, it prompts them to say the words they wish to
write- which in turn helps to ensure they are writing in complete sentences.
Guided writing:
On occasions it may be appropriate for teachers to model sentences (without any
pupil input). This modelling of writing can be used to show how specific sentences
enhance the effect of a piece. It is also a useful vehicle when introducing a brand
new sentence type/idea.
Obviously, a teacher is able to use/ mix any of these approaches in the teaching of
writing.
Non Fiction Frameworks:
As well as using suggestions from Cornerstones, in KS2 we use ‘The art of teaching
writing,’ by Mark Hartley. The models provided help children to deconstruct texts
and children are encouraged to use planning tools and word mats for different text
types.

Edit and Refine
Editing and refining at Fringford are co-dependent with each other. Again, the focus
in these stages is the impact on the reader linked to the purpose of the piece. Does
it persuade? Explain? Inform? The key question is does it do the right job? And if not,
how can we improve this? These influence any decisions about what needs to be
done next to enhance the overall impact. Key to this is the effective and timely
provision of feedback.

Here is an example of a child in Year 6 editing their first draft of a report on the
Titanic.
Whole class verbal feedback
Effective feedback has been a huge driver in improving pupils writing. In all classes
teachers show children examples of children’s work on the IWB and start the session
by modelling the editing process. Once confident, children move into pairs and edit
their writing. By doing this it allows children to respond effectively to their writing
instantly. Moreover, this means the child is able to refine and show progress within
the piece of work.

Every child is given a
writing passport. Where
possible, the success
criteria is linked to the
writing passport and
children are able to selfassess and make
improvements. In KS1,
the teacher marks the
writing and passport
and in KS2 children are
encouraged to selfassess. Furthermore, the
more able writers are
given greater depth
objectives to reach a
higher standard.

Publish

Once pupils have spent time editing and revising their work, the children are able to
recognise that it is now appropriate to publish. Presentation is important because
pupils tend to feel satisfied with something they have created looks good. They take

care and pay greater attention to detail as their self-esteem is raised because they
feel proud about how their writing book looks.
In KS1, children are encouraged to proof-read their work and correct basic
punctuation. They are also encouraged to check their spellings and correct
common mistakes such as verb tenses. Children are encouraged to re-write
sentences after editing to concentrate on handwriting and presentation. Later in the
year, children are expected to publish pieces of work for a real audience – there
should be an opportunity to word process, writing for displays etc.
At all stages, the children must recognise the fact that they will have an opportunity
to share their work with a wide audience. This, in itself, creates real purpose for their
efforts. Extended pieces of writing for publishing should be shared with an audience
other than the class teacher, with attention given to the form and style of the text.
Throughout the school, children are not required to publish every single extended
piece of writing. It is appropriate to re-write sections after editing to take more care
with handwriting and presentation.
There are a number of forums available for the sharing of work. These may be quite
local (topic books/ classroom display) to more ‘far-ranging’ opportunities (the school
website). It is important to recognise the potential for each piece of work in respect
of audience as well as longevity.
It is important to note that the function of the text may require additional visual
features such as diagrams or illustrations. Appropriate time will be given to the
children to ensure that the overall piece is high quality both in written and visual
form. The writing may be handwritten or word processed but it is important that
children are given opportunities in the use of different media. Depending on the age
of the child, the amount of structure/ time given for publishing will vary. To highlight
this, the older children become, the more expectation will be placed on them.

